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Resumen

Estrategia Didactica para Desarrollar Capacidades de Historia, Geografia y Economia

en Estudiantes de Secundaria

Autor: Clidios Leles Falcén Espinoza

La investigacion propone el disefio de una estrategia didactica problémica para
desarrollar capacidades en el area de Historia, Geografia y Economia en estudiantes
del primer grado de educacion secundaria bajo el enfoque cualitativo educacional y
disefio aplicada proyectiva. En tal sentido, en el proceso metodoldgico se empleéd el
método empirico tedrico, se trabajé con una muestra intencionada de dos docentes y
cuatro estudiantes mediante la entrevista a profundidad y observacion de clase. El
diagndstico evidencié que los docentes trabajan con una did4ctica tradicional que no
genera pensamiento critico. Nuestra propuesta asume la teoria sociocultural de
Vigotsky, adoptando sus conceptos claves como la mediacién y la Zona de Desarrollo
Proximo (ZDP), cuya concepcion da sustento cientifico al marco teérico. Asi, el
resultado mas importante esta en el disefio de estrategia didactica problémica que
parte del contexto, la problematizacion e instrumentalizacion. Por tanto, concluimos
gue el estudio es de caracter critico y reflexivo a través de la propuesta pedagdgica
para generar pensamiento innovador en los estudiantes y ofrecer una capacitacion a

docentes.

Palabras claves:

Estrategias didacticas, capacidad, investigacion cualitativa, ensefianza aprendizaje.
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Abstract

Teaching strategy to develop capacities of History, Geography and Economics High
School Students

Author: Falcon Espinoza Clidios Leles

The aim of the present research is to propose a design of a problematic didactic
strategy to develop abilities in the History, Geography and Economics Area on students
of the first year of secondary under the prospective method in the educational
gualitative approach. On that sense, in the methodological process was used the
theoretical empirical theory. It has been worked with an intentional sampling of 2
teachers and 4 students by means of a deep interview and class observation. The
diagnostic showed that teachers worked with a traditional didactic that does not
generate critical thinking. This proposal assumes the sociocultural theory of Vygotsky,
adopting its essential concepts like the mediation of the Proximate Development Zone,
which conceiving gives scientific support to the theoretical frame. In this way, the most
important result is the design of the problem didactic strategy, which starts from the
context, the questioning and manipulation. Therefore, it is concluded that this study is
of critical and reflexive nature through a pedagogical proposal to generate innovative

thinking on students and offer a training to teachers.

Keywords:

Teaching strategies, capacity, qualitative research, teaching and learning.
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