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Resumen 

 

Presentamos una investigación que se desarrolló con el propósito de comprender la 

esencia del malestar docente en el proceso de diversificación curricular, el trabajo de 

campo se realizó  con seis docentes del nivel secundario del área de Historia, 

Geografía y Economía en la provincia de Huancané, región Puno, recogiendo 

anécdotas personales a través de entrevistas conversacionales y el seguimiento de los 

resultados del trabajo de campo, de acuerdo con los procesos o tareas del método 

fenomenológico hermenéutico. El análisis, reflexión circular y simultánea del proceso, 

con actitud natural y absteniéndose de juzgar, permitieron encontrar fisonomías 

individuales que evidencian inseguridad, desconfianza, confusión, insatisfacción; 

transitando a una fisonomía grupal: el malestar docente, sustentado en autores como 

Sigmund Freud, Abraham Maslow, José Manuel Esteve y Deolidia Martínez; llegando 

a  confrontar con otros estudios fenomenológicos relacionados al malestar docente. La 

esencia de las experiencias docentes muestra que hay factores poco explorados que 

generan malestar y crean a la vez necesidades evidenciando interactuación y un 

sentido dialéctico, que impactan en el docente, en su manera particular de ser y 

desempeño profesional.  

 

Palabras clave: Malestar docente, esencia, experiencia vivida, diversificación 

curricular. 
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Abstract 

 

This research was carried out in order to find out the essence of teacher’s 

discomfort in the process of Curriculum Diversification done in Huancané, Puno, which 

lead to the discovery of reasons why teachers feel under a lot of stress while doing so. 

This field work was carried out through working with six teachers of secondary 

education in the area of History, Geography and Economics in Huancané, Puno. By 

collecting personal stories through conversational interviews and monitoring the results 

of fieldwork, according to the processes or tasks from the Hermeneutic 

Phenomenological method, this work discovered the essential meaning of teachers’ 

experiences in the process of curriculum diversification. This research collected 

analysis, reflection and natural attitude from teachers and presented the outcome of 

the investigation refraining from judging. The results from this research allowed to find 

individual physiognomy that showed insecurity, distrust, confusion, dissatisfaction 

which lead to the discovery of a group physiognomy. The teachers’ distress showed in 

the process of Curriculum Diversification is also presented in studies done by authors 

such as Sigmund Freud, Abraham Maslow, Jose Manuel Martinez Esteve and Deolidia 

Martinez. After getting the data needed, the results were compared to other 

phenomenological studies related to teachers’ discontent, which lead to the 

conclusions presented in this study. To sum up, understanding the essence of teaching 

experience and reasons why teachers feel under a lot of stress in the process of 

Curriculum Diversification shows that there are factors that generate and create little 

explored discomfort while highlighting the needs for interaction and a dialectical sense, 

which impact teachers in their personality and professional performance.  

 

Keywords: teacher discontent, essentially, lived experience, curricular diversification.


