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Resumen

Esta investigacion busca contribuir al desarrollo de las competencias cientificas de los
estudiantes del cuarto grado de EBR. El trabajo se enmarcé en el enfoque cualitativo
educacional y disefio de investigacion aplicada — proyectiva. Se trabajé con una
muestra intencionada de cinco docentes y sesenta y dos estudiantes a quienes se les
aplico una entrevista semiestructurada y un test de rendimiento para diagnosticar el
estado actual del proceso de enseiianza — aprendizaje y el nivel de desarrollo de la
competencia cientifica. Como resultado, se evidencié que los docentes utilizan el
contexto para realizar sus clases, emplean estrategias de ensefianza tradicionales y no
toman en cuenta los factores emocionales en el proceso pedagogico. En el caso de los
estudiantes, el nivel de desarrollo de la competencia cientifica es muy bajo y bajo (24,2%
y 27,4% respectivamente). En esta muestra se evidencian algunos rasgos como el uso
de internet como fuente de informacion principal, la necesidad de que las clases sean
dindmicas, divertidas y con experimentos. A partir de los hallazgos, se gener6 una
propuesta didactica de proyectos formativos mediante la metodologia del Aprendizaje
Basado en Problemas. La propuesta esta orientado desde el enfoque Socioformativo
cuya finalidad es formar de manera integral al estudiante para actuar en los diversos
contextos de la vida. Las conclusiones mas importantes indican la necesidad de formar
de manera integral a los estudiantes, capacitar a los docentes en la integraciéon de
multiples estrategias didacticas, y poner en marcha estrategias de gestion educativa y

curricular para reorientar los procesos de ensefianza — aprendizaje.

Palabras clave: Aprendizaje Basado en Problemas, competencia cientifica, enfoque

Socioformativo, propuesta didactica, proyectos formativos.
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Abstract

This research aims to contribute to the development of Scientific Literacy in the subject
of EBR, which stands for its Spanish meaning: Regular Basic Education, in fourth grade
high schoolers at Juan el Bautista School in Ate, Lima Peru. This work took into account
the Educational Qualitative approach and Applied Research investigation. This research
used an intentional sample of five teachers and sixty-two students who were given a
semi-structured interview, and the students were given a performance test. This was
done in order to diagnose the current state of the teaching - learning and the level of
development of Scientific Literacy in students. After getting and analyzing the data, it
was concluded that teachers use real life context to make their classes, as well as
traditional teaching strategies, and they do not take into account the emotional factors
in the educational process. In the case of students, the level of development of Scientific
Literacy is considered very low and low (24.2% and 27.4% respectively) according to
statistic levels. This study showed that there is a tendency such as the use of internet as
a source of primary information. There is a need for classes to be dynamic, fun and
experiment oriented. From the findings of this study, a didactic training proposal, which
uses the methodology of problem-based learning, was elaborated. This proposal is made
following the Socio-formative approach, which will enable students to be prepared to act
in various contexts of life. To conclude, this study indicated the need to help students
develop their holistic capacities by using the problem-based learning methodology, the
necessity to train teachers in the integration of multiple teaching strategies, and
implementation of educational strategies and curriculum management to reorient the

teaching — learning process.

Keywords: problem-based learning, scientific literacy, Socio-formative approach,

didactic proposal, educational strategies.
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